
 

 

The MSA scores for FARM and ELL students 

remained relatively unchanged between 2009 and 

2010, but large achievement gaps persist between 

these and other students.  

In 8
th
 grade reading, FARM students were outpaced 

by their counterparts by 37 percentage points in 

2010. Fifty-six percent of non-FARM students 

reached advanced proficiency, but only 19 percent of 

FARM students reached that level. This gap is larger 

than the 30-point gap in 2008. 

 

Similarly, in 8
th
 grade math, FARM students were 

outpaced by 27 percentage points, with only 11 

percent of them reaching advanced proficiency 

levels. The gap is unchanged since 2008. 

 

Caroline County schools have done a better job of 

shrinking the gap between FARMs students and 

their counterparts, with a gap in reading of less than 

15 percentage points. 



 

ELL students continue to struggle, and the gap 

between them and their counterparts is huge. Only 4 

percent of ELLs achieved advanced proficiency 

compared to 38 percent of non-ELL. This 34-point 

gap is larger than the 31-point gap in 2008. 

 

Only 8 percent of ELLs achieved advanced 

proficiency in math versus 29 percent of their non-

ELL counterparts. The gap has grown since 2008. 

 

Charles County schools may have something to 

teach since they fared better on the ELL 
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almost non-existent and, in math, ELL students 

outperform their counterparts. 

 

Discussion 

Maryland acknowledges an achievement gap and 

that is why it proposed the following strategies for 

closing achievement gaps in its Race to the Top 

application, which made the final round. The $250 

million federal grant will help but will not go far 

enough to close the gaps.  

Equitable Distribution of Effective Staff 

The State acknowledges that there is a significant 

problem in ensuring that all students have access to 

effective teachers and principals. It promises to 
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poverty/high minority schools will have principals 

who are rated as effective or higher. It will also 

ensure that at least 30 percent of the teachers in these 

schools are highly effective, claiming that this is a 
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as 5 percent. 

The application does not describe strategies that will 

clearly achieve its goal for principals. It proposes 

expanding alternative pathways to becoming a 

principal, including New Leaders for New Schools. 

This will only generate 88 new principals, which 

scratches the surface of the need. Additionally, these 

principals will be new and will need support so they 

will want to stay at their schools. 

The State has also proposed an initiative to train new 

teachers to work in high poverty/high minority 

schools. However, as with the proposal relating to 

principals, the program aims to prepare 165 teachers 

over four years, only a tiny portion of the need.  

Unlike the principal initiative, the State has 

considered support for new teachers. School districts 

will be asked to develop incentives, financial and 

other types, to attract and retain effective teachers in 

challenging schools. Surprisingly, the application 

devotes only $804,000 to these incentives which 

does not amount to much for each individual 


